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Abstract: Task-Based Language Teaching (TBLT) is a learner-centered approach 

aiming practical and interactive tasks with high potentiality of English language 

learning. The study aims to investigate teachers' outlook on the challenges and benefits 

of implementing multi-modal Task-based Language Teaching in under-resourced EFL 

context focusing on an Asian country named Bangladesh. A mixed- methods research 

design is adopted involving 100 academic participants to identify teachers’ perception, 

practices, challenges and some suggestions for further improvement in resource scare 

classrooms. However, there are some issues in under-resourced classrooms like 

Bangladesh where its practical implementation is hindered. These issues count 

technological limitation, lack of professional training, workshops, large number of 

students and insufficient administrative support. The findings reveal that while teachers 

clearly understand the concept of TBLT and its positive outcome in language teaching, 

infrastructural and professional development related issues create obstacle in the 

implementation process. The study also provides some suggestions to fix hurdles such 

as professional growth, sufficient resources, and institutional support to enhance TBLT 

application in resource-limited contexts and recommend areas for future research. 
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Introduction 

 

In recent years, English language teaching has consistently emphasized both 

communicative and learner-centered approaches, gradually shifting away from 

traditional grammar-based instruction. Among these Task-Based Language Teaching 

(TBLT) as a leading framework has emerged its application, by providing authentic 

communication, real-life task completion, and learner motivation (Ellis, 2017). 

However, though TBLT provides potential benefits, the implementation of multi-modal 

TBLT through auditory, gestural, and visual modes remains challenging. Specifically, 

this scenario is common in under-resourced academic contexts. This is mostly 

applicable in countries including Bangladesh where teachers mostly face noteworthy 

constraints such as inadequate technological infrastructure, limited materials, large 

class sizes, and insufficient professional development issues. A proper blending of multi-

modal strategies may sort this issue. Multi-modal TBLT makes linguistic input more 

accessible and interaction meaningful which is the main goal of task-based learning. 

This approach does not only depend on oral speech but allow learners to grasp meaning 

from multiple technical resources. Research suggests that combination of resources such 

as images, videos, gestures, audios, and group participation offers a promising way to 

enhance TBLT by creating input more comprehensible and activities more engaging 

(Karim & Ismail, 2025). 

 

Swain’s (1995) Output Hypothesis emphasizes the need for learners to produce 

language to facilitate their own learning. This production is supported by multimodal 

tasks that support learner development via role-plays, gestures along with peer 

collaboration. Such tasks reduce cognitive barriers which increase learners’ 

participation rate in resource-scarce classrooms. Similarly, Long’s (1996) Interaction 

Hypothesis depicts that negotiation of meaning facilitates Second Language 

Acquisition by making more accessible comprehensible input. This perspective often 

supported by non-verbal cues facilitates the interactive focus of task-based classroom 

activities effectively even in low-resource settings. Lastly, Vygotsky’s (1978) 

Sociocultural Theory gives a strong theoretical foundation for multi-modal TBLT 

highlighting scaffolding and learning with Zone of Proximal Development (ZPD), the 

two major aspects of collaborative and multi-modal task design. In low-cost 

environment multimodal elements like drawings, role play, realia support language 

development. 

 

While the theoretical benefits of multi-modal TBLT are universally accepted, its 

practical challenges in under-resourced contexts remain. Teachers often face large class 

sizes, limited resources, and exam- driven curricula, which constrain meaningful 

interaction and task innovation (Butler, 2011). Additionally, educators lack proper 

training in integrating multi-modal strategies effectively. Therefore, this study 

examines identifying some key challenges of implementing multi-modal TBLT in 

under-resourced EFL classrooms and exploring steps for practical, context-sensitive 

improvement. By analyzing both systemic and classroom-level barriers, the research 

aims to offer guidelines to enhance task-based multi-modal pedagogy effectively 

focusing on Bangladesh as a resource-limited EFL environments. 
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Research Questions 

 

RQ1. What are the main challenges faced by teachers in implementing multi-modal 

TBLT in under- resourced EFL contexts in Bangladesh? 

 

RQ2. What steps teachers can adapt to improve the multimodal TBLT in these 

settings? 

 

2. Literature Review 

 

2.1 Theoretical Backgrounds of Task-Based Learning and Teaching (TBLT) 

 

The communicative pedagogy of TBLT (Task-Based Language Teaching) facilitates 

the use of language in a communicative authentic manner by means of real world, task-

based activities (Nunan, 2004). It contrasts with other methods such as grammar-based 

approaches, which encourage students to focus on the task accomplishment. It fosters 

the development of learner autonomy, linguistic competence and problem-solving 

skills. Second Language Acquisition perspective shows that TBLT is coherent with 

Interaction Hypothesis (Long, 1996) and this theory suggests that negotiation of 

meaning can enhance language learning. It also aligns well with Output Hypothesis 

(Swain, 1995), which refers that producing language by means of tasks completion 

facilitates learners' realization of linguistic forms and their internalization. Different 

experiments found that TBLT may result in greater student motivation and engagement. 

However, there are issues that must be addressed to make TBLT feasible, including 

teacher preparation, institutional and technical support, sufficient quantity of materials 

and the context of the classroom (Carless, 2003). 

 

2.2 Multi-modality in Language Learning 

 

Multiple modes are used in multi-modal pedagogy such as auditory, visual, gestural, 

and textual materials to convey linguistic meaning and support comprehension (Kress, 

2010). In EFL contexts, multimodal strategies can process complex language input 

easily, particularly under insufficient verbal explanations. Research shows that learners 

understanding, retention, and engagement can be easily enhanced by multi-modal 

approaches. To illustrate, teachers can combine a black board and chalk illustrations, 

hand gestures, role-play, and audio recordings to create multi-modal input in their 

classrooms with limited resources. Krashen’s (1985) Input Hypothesis suggests that 

multi-modal prompt make input more comprehensible. Similarly, Vygotsky’s (1978) 

Sociocultural Theory highlights that collaborative, multi-modal interaction supports 

learning within the Zone of Proximal Development (ZPD). Despite such insights, 

research focusing on the combination of multi-modal strategies within Task-Based 

Language Teaching (TBLT), especially in under-resourced EFL contexts, remains 

constraint. Most of the studies discuss only multi-modality in technologically advanced 

environments. Hence, it is necessary to investigate how multi-modal principles can be 

implemented effectively in under-resourced EFL classrooms within task-based 

frameworks a gap this study aims to address. 

 

2.3 Challenges of Implementing Multi-modal TBLT in Under-Resourced Contexts 

 

While multi-modal Task-Based Language Teaching (TBLT) offers several pedagogical 
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benefits, implementing it in under-resourced classrooms presents multiple challenges 

that limit its effectiveness. Limited resources and technological constraints reduce 

opportunities to use diverse multi-modal inputs in language classrooms (Golonka et al., 

2014). In many developing contexts, such as Bangladesh, classrooms often have 

minimal technical facilities, which restrict the variety and richness of multi-modal 

teaching experiences. 

 

Teacher preparedness and classroom-level factors are also significant barriers to 

implementing communicative and task-based approaches, including TBLT (Butler, 

2011). Even when educators understand TBLT principles, a lack of experience and 

knowledge in multi-modal teaching techniques makes it difficult for them to apply 

theory into practice. Research in Asian EFL contexts, including Bangladesh, shows that 

teachers often rely on low-cost, interaction-based strategies such as role- play, peer 

collaboration, gestures, and teacher-generated visuals to overcome resource limitations 

in task-based classrooms (Carless, 2003; Littlewood, 2007). However, systematic 

approaches and structured guidelines are still limited, highlighting a gap in research on 

practical, contextually appropriate methods for implementing multi-modal TBLT in 

under-resourced classrooms. 

 

2.4 Steps for Improvement 

 

Research and policy discussions suggest several ways to improve multi-modal Task-

Based Language Teaching (TBLT) in classrooms with limited resources. One key 

strategy is focused on professional development that helps teachers build skills in multi-

modal teaching, task design, and classroom management, so they can promote 

interaction and meaningful student engagement. Another important approach is 

resource optimization. Teachers can use low-cost and easily available materials such as 

charts, flashcards, printed pictures, and drawings to provide multi-modal input, even 

when technology is not available, as in many classrooms in Bangladesh. Encouraging 

student-led interaction and peer support also helps improve understanding and 

participation, as students can learn from one another within their Zone of Proximal 

Development (Vygotsky, 1978). However, there is still limited empirical research 

showing how multi-modal TBLT is systematically implemented in under-resourced 

EFL contexts like Bangladesh. This study aims to address this gap by experimenting 

with practical and  context-appropriate strategies for developing multimodal TBLT in 

classrooms with limited materials, helping to bridge the gap between TESOL pedagogy, 

second language acquisition theory, and everyday teaching practice. 

 

3. Methodology 

 

This study used a mixed-methods research design to identify English language 

teachers’ perceptions, practices, and challenges connected to Multi-modal Task-Based 

Language Teaching (TBLT) in under- resourced EFL contexts specially in Bangladesh. 

A mixed-methods design was chosen for the survey as multi-modal TBLT involves 

both observable behavioral instruction such as use of technology, task design and 

subjective experiences such as perceived challenges, beliefs about effectiveness. 

Blending both qualitative and quantitative methods of data collection enabled a deep 

insight to understand classroom realities in Bangladesh and strengthened the 

interpretation of the findings. 

 



Volume 12 DIU Journal of Humanities & Social Science  July 2025 

 
Teachers’ Insights into Multimodal Task-Based Language Teaching in Under-Resourced EFL 

Contexts in Bangladesh  34 

3.1 Setting and Participants 

 

The research was conducted in tertiary-level EFL contexts in public and private 

universities in Bangladesh, where English is taught as a compulsory subject in every 

department. These institutions foster communicative or task-based approaches but face 

constraints due to limited access to technology. Participants were purposively selected 

depending on their relevance to the focus of the study—English language teaching and 

familiarity with TBLT or multi-modal pedagogy. Responses were collected from 100 

participants in the quantitative phase, while 40 participants answered open- ended 

questions in the qualitative phase. All the participation was voluntary and informed 

consent was taken from the respective participants. 

 

3.2 Data Collection 

 

This section describes detailed process of collecting quantitative and qualitative data 

regarding teachers’ experiences with implementing Multi-modal Task-Based Language 

Teaching (TBLT) in under-resourced EFL environments in Bangladesh. Quantitative 

data were collected using well- structured questionnaire including five-point likert-

scale items (1 = Strongly Disagree, 5 = Strongly Agree) to measure teachers’ familiarity 

with multi-modal TBLT, perceived benefits, practical challenges, and institutional 

support. For quantitative data, a well-structured questionnaire was shared with 100 

participants, who were tertiary-level EFL teachers in Bangladesh. Additionally, 

qualitative data were gathered using open-ended questions, which explored issues 

related to teacher training, infrastructure, classroom realities, and improvement 

strategies. All these responses were compiled for detailed and thematic analysis. 

 

3.3 Data Analysis 

 

Quantitative data from the Likert-scale questionnaire were analyzed through 

descriptive statistics, which involved mean scores and percentages to identify teachers’ 

perceptions, limitations and classroom practices connected to multi-modal Task-Based 

Language Teaching (TBLT). Qualitative data were thematically analyzed from open-

ended questionnaire responses to identify ideas and organizing them into key themes to 

reflect challenges and further steps for improvement. Percentages counted for 

quantitative results are based on entire survey sample (N = 100), whereas qualitative 

responses are (n = 40). 

 

4.   Results of the Survey (Quantitative) 

 

4.1 Table 1. Demographic Profile of Participants (N = 100) 

 

Category Sub-Category Percentage 

 

 

 

Field of Teaching 

English Language 15 % 

English Language and ELT 35 % 

ENGLISH Language and 

Literature 

30 % 

English Literature 20 % 

 

Age Range 

20-25 16 % 

26-35 60 % 
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36-45 24 % 

Gender Male 33.3 % 

Female 66.7 % 

 

Multimedia Access 

Always/Often 30 % 

Rarely 20 % 

Sometimes 50 % 

 

The table displays demographic data to show that participants are specialized in 

English-related subjects, confirming the relevance of their expertise to multi-modal 

language teaching in Bangladesh. The majority of the participants belong to 26–35 age 

range, presenting a younger generation of educators likely to accept some new 

pedagogical methods. Two-thirds of the respondents were female, which clearly reflect 

the gendered composition common in language teaching. Beside these, access to 

technology varied widely, while 30% showed regular access to multimedia tools, 50% 

of the respondents had only intermittent access, and 20% claimed rare use of multi-

modal tools. This uneven access underlines the infrastructural gap within Bangladeshi 

tertiary education. 

 

4.2 Table 2. Teachers’ Perceptions of Multimodal TBLT (N = 100) 

No. Statement Mean Percentage 

1 I understand the concept of multi-modality and 

TBLT. 

4.10 80% 

2 I design visuals, audio, and communicative tasks. 3.50 60% 

3 Multi-modal TBLT enhances comprehension and 

participation. 

4.20 90% 

(Note. Likert scale: 1 = Strongly Disagree to 5 = Strongly Agree. Percentages illustrate                   

 combined ratio of Agree and Strongly Agree responses.) 

 

The results show positive insights of multimodal TBLT. Teachers reported their strong 

understanding of multimodality and TBLT (Statement 1, M = 4.10) and shared that 

multimodal TBLT enhances understanding and participation (Statement 3, M = 4.20). 

However, a relatively lower mean for designing multimodal tasks was found (Statement 

2, M = 3.50). This reflects gap between teachers’ beliefs and their scheduled classroom 

task-design practices, which may show limited benefits, confidence, or support for 

implementing multi-modal task-based activities in Bangladesh. 

 

4.3 Table 3. Challenges in implementing multimodal TBLT in Under-Resourced 

Contexts 

No. Statement Mean Percentage 

4 I have received training on multimodal tasks. 2.40 30% 

5 I receive sufficient institutional and technical support. 2.40 20% 

6 Limited technology disrupts my use of multimodal 

TBLT. 

4.00 90% 

7 Large class sizes create obstacles in task 

implementation. 

3.50 60% 

8 Time constraints hinder multimodal task design. 3.50 60% 
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9 My institute lacks adequate administrative 3.90 80% 

(Note. For statements 4–5, lower means indicate lack of training/support. For 

statements 6–9, higher means indicate stronger agreement of limitations.) 

 

Findings show that main constraints are both capacity and context related. Educators in 

Bangladesh mostly pointed that they rarely received training on multimodal teaching 

and inadequate technical and institutional support (Statement 4–5, M = 2.40), pointing 

development and support gaps that can weaken implementation quality. Moreover, 

teachers strongly agreed that limited technology interrupts multimodal TBLT 

(Statement 6, M = 4.00), and shared less administrative support (Statement 9, M = 3.90). 

Furthermore, large class sizes and time limitation seem moderate (Statement 7–8, M = 

3.50) but consistent barriers often reduce opportunities for effective task interaction. 

 

4.4 Table 4. Suggested steps for multi-modal TBLT implementation (N = 100) 

No. Statement Mean Percentage 

10 Teachers should receive training. 4.30 90% 

11 Low-cost materials (gestures, drawing, realia) facilitate 

better learning. 

2.90 30% 

12 Small-group works decrease learning anxiety. 3.50 70% 

13 Enough class time should be allocated for task 

achievement. 

3.60 60% 

14 Teachers should avail access to multi-modal materials. 4.40 90% 

15 Multi-modal components should be included in the 

curriculum. 

4.10 90% 

16 Collaboration among educators enhance creative and 

better ideas. 

4.10 90% 

(Note. Likert scale: 1 = Strongly Disagree to 5 = Strongly Agree. Percentages illustrate 

combined ratio of Agree and Strongly Agree responses.)  

 

Teachers strongly agreed for both system-level and instructional improvements. The 

highest agreement was for receiving access to multi-modal materials (Statement 14, M 

= 4.40) and beginning with clear instructions for multi-modal activities (Statement 10, 

M = 4.30), suggesting teachers in Bangladesh think resources and explicit guidance are 

crucial for successful implementation. Strong endorsement for well-planned curriculum 

and teacher collaboration (Statement 15–16, M = 4.10) shows the need for sustained 

institutional commitment rather than isolated individual efforts. On the contrary, low-

cost multi-modal options (Statement 11, M = 2.90) reported weaker endorsement, which 

mostly convey that teachers need training to learn strategy and use low-cost multi-

modal resources. Such implementation can support task achievement in under-

resourced EFL classrooms like Bangladesh. 

 

4.5 Qualitative Results 

 

The qualitative portion of the study was collected from the responses of open-ended 

interview questions to investigate teachers’ experiences with implementing multi-

modal Task-Based Language Teaching (TBLT) and to extract practical suggestions for 

improvement in under-resourced EFL contexts. Data were obtained from two open-

ended questions included in the questionnaire and responses were analyzed 
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thematically. 

 

Question 1: Challenges in Implementing Multi-modal TBLT 

 

Teachers’ responses reflected that challenges were primarily linked to material 

constraints and implementation capacity. The major theme was insufficient 

technological infrastructure mentioned by around 80% of the participants. This included 

lack of multimedia facilities and limited access to internet. An equally important theme 

was inadequate training mentioned by around 70% participants, reflecting unfamiliarity 

and lack of training. Some additional issues were reported by a small proportion of 

respondents nearly 20–30%, including lack of administrative help, large classroom, 

inflexible curricula hinder communicative task-based practices. Learner related issues 

such as low motivation and less participation were also mentioned. Overall, these 

responses suggest that multi-modal TBLT implementation in Bangladesh is not only 

limited by material scarcity but also by lack of systematic support. 

 

Question 2: Suggestions to Make Multi-modal English Learning Enjoyable. 

 

Educators’ suggestions with an additional emphasis on structural improvement, focused 

strongly on capacity-building and resource provision. The highest received suggestion 

from more than 80% of the participants was on teacher training and professional 

development. This included practical training on how to implement TBLT and how to 

use multimedia effectively. Approximately, a similar number of 85% people 

emphasized the significance of enhancing multimedia infrastructure such as arranging 

projectors, sound systems and other multimedia tools access. Other additional 

suggestions from teachers nearly (15–20%) included technical and institutional support, 

mentioning that access to multi-modal tools was inadequate except operational 

assistance. Another recommendation was the necessity of structural reforms, such as 

small class sizes and revised curricula to manage more time for task-based activities. 

Combining all the recommendation together suggest that the success multi-modal 

TBLT in contexts like Bangladesh relies on systematic infrastructure, training, support 

and classroom conditions. 

 

5. Discussion 

 

5.1 Teachers’ Perceptions in Multi-modal TBLT 

 

The findings present that teachers have generally positive perceptions of multi-modal 

TBLT in Bangladesh. High mean score (Statement 1, M = 4.10) indicates better 

understanding of multi-modality and (Statement 3, M = 4.20) shows that mult i -modal  

TBLT improves learners’ comprehension and participation. However, teachers 

reported a moderate level of multi-modal tasks design (Statement 2, M = 3.50), 

highlighting a gap between perceived value and consistent classroom practice. 

Meanwhile, the qualitative data clearly explain this mismatch where teachers’ interest 

on multi-modal tasks implementation seems to be limited by resource scarcity and 

insufficient preparation rather than negative beliefs. 

 

5.2 Challenges in Under-Resourced EFL Contexts 

 

Both qualitative and quantitative data identify some major implementation barriers in 



Volume 12 DIU Journal of Humanities & Social Science  July 2025 

 
Teachers’ Insights into Multimodal Task-Based Language Teaching in Under-Resourced EFL 

Contexts in Bangladesh  38 

Bangladesh. Quantitatively, teachers claimed few training and weak institutional or 

technical support (Statement 4–5, M = 2.40), while they strongly agreed that limited 

technology disrupts     multi-modal TBLT implementation (Statement 6, M = 4.00). 

Responses collected from the two open-ended questions support this pattern, 

emphasizing the lack of multimedia facilities, projectors, stable internet, and sufficient 

knowledge of TBLT implementation. Structural challenges further complicate 

implementation: teachers reported moderate obstacles from large classes and time 

constraints (Statement 7–8, M = 3.50) and high concern about administrative support 

(Statement 9, M = 3.90). Similarly, qualitative report highlighted large student numbers 

and curriculum constraints, may hinder engagement, feedback, and task completion 

when teachers attempt task-based activities in Bangladesh. 

 

5.3 Recommendations for Improvement 

 

Teachers’ recommendations match strongly with the challenges identified. Survey 

results indicate strong agreement for providing access to multi-modal materials 

(Statement 14, M = 4.40), giving clear instructions for multi-modal activities (Statement 

10, M = 4.30), using multi-modal components into the curriculum (Statement 15, M = 

4.10), and fostering teacher collaboration (Statement 16, M = 4.10). Interview 

responses reinforce these priorities by emphasizing professional training, 

multimedia equipped classrooms, technical support, and curriculum revision. 

Additionally, one qualitative respondent shared that learner’s motivation mostly 

depends on innovative and interactive lessons. This implies the point that only well-

equipped classrooms and resources are not adequate but learner engagement and 

participation is also required in environments like Bangladesh. 

 

6. Implications 

 

The survey results show that the successful use of multi-modal TBLT depends more on 

teacher training, infrastructure, and technical support than on teachers’ attitudes. 

Professional development programs and workshops should therefore focus on practical 

strategies and classroom management, especially for large classes and limited teaching 

time, which are major challenges in Bangladesh’s EFL classrooms. One important 

concern is the low level of support for low-cost multi-modal strategies such as gestures, 

drawings, and real objects (Statement 11, M = 2.90). This suggests that many teachers 

mainly associate multi-modality with digital technology. As a result, training should 

emphasize how simple, low-cost multi-modal resources can be effectively used to 

support task completion in under-resourced EFL classrooms like those in Bangladesh. 

 

7. Limitation and Further Research 

 

The study provided deep insight although its area was confined by a small sample. 

Future research should focus on wide and diverse number of educators from multiple 

regions and academic institutions to identify complete understanding of multi-modal 

TBLT in under-resourced EFL context including Bangladesh. Monitoring classroom 

could provide better idea of how multi-modal TBLT can be adapted in real time and how 

instructional practices can be affected in resource scarcity. Further studies could also 

reveal learners’ reaction on multimodal TBLT, specifically how it affects their language 

learning, anxiety level and class participation. Additionally, longitudinal studies 

targeting the impact of teacher training on multi-modal TBLT implementation would 
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also contribute to developing sustainable practices. Monitoring classrooms through 

direct observation or video-based analysis could provide a clearer understanding of how 

multimodal TBLT can be adapted in real time and how instructional practices are 

shaped by resource scarcity. Such observational data would also help identify the 

practical challenges teachers face during implementation and the strategies they employ 

to overcome technological or infrastructural limitations. 

 

Further studies could also explore learners’ reactions to multimodal TBLT, specifically 

how it influences their language learning outcomes, anxiety levels, motivation, and 

classroom participation. Quantitative measures combined with qualitative feedback 

may offer a more holistic perspective on learner engagement. Additionally, longitudinal 

research examining the long-term impact of teacher training programs on multimodal 

TBLT implementation would contribute significantly to developing sustainable and 

context-sensitive pedagogical practices. Investigating institutional policy support, 

curriculum flexibility, and professional development frameworks may further 

strengthen the practical applicability of multimodal TBLT in under-resourced 

educational environments. 

 

8. Conclusion 

 

This study examined teachers’ understanding, challenges, and improvement needs 

related to the implementation of Multi-modal Task-Based Language Teaching (TBLT) 

in under-resourced EFL context including Bangladesh. The findings show that while 

teachers hold a strong conceptual idea of multi-modal pedagogy and admit its 

effectiveness to develop learners’ comprehension and engagement, its practical 

application remains limited. Inadequate administrative support, technological facilities, 

insufficient training opportunities, and large student numbers in the classes jointly 

constrain teachers from integrating multi-modal tasks into their teaching practice. 

These factors depict a gap between pedagogical knowledge and actual classroom 

teaching. Multi-modal TBLT is therefore positioned as an approach that teachers 

value and aspire to use but cannot consistently implement due to systemic and 

infrastructural constraints. This study concludes that proper adoption of multi-modal 

TBLT demands more than teachers only effort in the class; it requires institutional 

investment, curriculum alignment, and a supportive environment. Further research 

should investigate relevant strategies to bridge the gap between pedagogical theory and 

practice of multi-modal TBLT, especially in resource-limited settings like Bangladesh. 
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